Why thic work, and why now?

We always had a feeling that something was missing - a burning curiosity and a need fo find out more. We have
wonderful, positive and dedicated staff, a great community, a collaborative commitment to school improvement, a
strengths-based approach fo learning, a solid focus on wellbeing and strong instructional leadership but our data told a

How different story. Our wellbeing intervention data showed that we had students who needed support around peer-

WHAT that our students needed support in navigating positive social relationships. Our AtoSS data showed a decline in positive
attitudes in our Year 5 and Year b students and our academic data showed that we were not meeting our goals and targets in

connectedness, social interactions, transitions, peer relationships, anxiety and self-esteem. Our yard-duty data showed

relation to student achievement. While we had an enormous deal of positives within our context, we needed fo get curious and seek to understand why
the hard work of our teachers and students wasn't having the greatest impact on students' social, personal and academic growth. The type of impact
we join this profession fo actually make.

We needed to create opportunities for all teachers and students to feel empowered, we needed to listen more to our students and learn about their
perceptions of our school. It was within half an hour of Russ's session at the 2019 Education State School Leadership Conference that we knew this was
the right work for us at Winchelsea Primary School. Initially we thought this would support only one of our strategic goals; ‘7o creafe actively engaged
learners however we soon redlised if we were to be successful in achieving all of our strategic goals, we had to widen the lens, apply The Aspirations
Framework filter, and view all school improvements through this. We felt so lucky to have found this framework and knew this was the missing piece
for us. We were so inspired and so excited to explore the four interrelated parts of The Aspiration Framework and how it would make a difference to
our students, staff and our whole school community.

o where did we start and what did we do?
We had already committed to starting 2020 by rebranding ‘Starting Right' and developed some guiding

documents to support all feachers in creating the conditions fo develop students fo be curious,
independent, motivated, creative and lifelong learners. These documents supported and empowered
students and teachers to work together o establish classroom climate, culture and the physical
environment. We also formed ‘learning communities' fo establish and build a sense of community across
the school. We had committed to doing this work without consciously understanding how closely related
what we were already doing was to the research from The Quaglia Institute.

Makmg Profescional Learning a Pr/om‘y
We asked all staff, ‘what comes fo mind when you think of student voice?

and although our responses were encouraging, they were varied. It supported
the belief that perhaps we were being held back because we didn't have a

clear definifion around voice that we can all understand accept and put info

practice: We prioritised this work and committed to weekly professional
learning sessions during 2020 (and beyond) to explore Voice (Components and
Process), The Aspirations Profile, the 3 Guiding Principles and the 8 Conditions
that Make a Difference. We were very inspired by the research and driven
by The Fundamental Beliefs, but what we loved most was that we could use

this research and actually work with it in a way that would best support our context at WPS. The purpose of our regular professional learning sessions
was 1o build a common understanding and vocabulary around student voice and aspirations, provide opportunities to share our own thoughts, ideas and
experiences, allow profected time fo co-build action plans and reflect often. It also provided opportunities for all staff fo work alongside kids in building
their understanding of The Aspirations Framework foo. Sharing the thoughts and ideas of students within our staff Professional Learning was also a vital
part of our sessions and really highlighted the importance of feachers working with students.

Vo, But what are our kide caying?
After spending time building our understanding of the 3 conditions within Self-Worth as a staff, we felt
that we couldn't move further forward without knowing what our kids thought. We decided to use the
Student Voice survey for our Middle and Senior Learning Communities and held some focus groups for our
Student Voice Years 36 Survey Report Junior Learning Community as a way to measure how our kids perceive the environment at WPS. We felt
Winchelsea Primary Schoo! that it was extremely important to start viewing things through the lens of our students.

Staff were keen to hear what our students were thinking and feeling about our school environment and spent time engaging in conversations locking at
the data, making inferences and exploring strategies for moving forward and thinking about ‘what next:



What was even more powerful were the sessions we ran with the kids, about their own data. While
exploring student data with staff was common practice at WPS, sharing it with the kids and finding out
more was not something we did often, if ever. To reflect upon this now, we feel a sense of quitt and lost
opportunities in the past when we have collected data from our kids (AtOSS and Class Surveys). It was a
great shift in mindset and a great opportunity to really listen and learn so we could lead together. The
data workshops we ran with our Middle and Senior Learning communities allowed our kids to truly connect
to the voice definition and really work towards sharing
ideas that would benefit their entire learning community
and our school. They used their own data to talk about
why them and their peers might be saying what they're

Taking Action

A big focus for us at WPS was to unpack and understand the importance of Self-Worth and the conditions
within; Belonging, Heroes and Sense of Accomplishment. Whilst we initially thought we could explore all
conditions during our Professional Learning sessions, we soon realised that we needed to slow right down
and take the time to delve deeper into what these conditions meant, how we could foster them and the
impact they would have on our kids. It was great to also connect this learning directly to what our kids
were saying from the surveys and focus groups. These three conditions have made a big difference to the
practice of all staff and the way they think and sit in the forefront when planning and teaching. Using the
“Toking Action' documents allowed all teachers to plan fo commit to deliberate strategies to foster
Belonging, Heroes and Sense of Accomplishment. During reflections, staff spoke about the way these
strategies encouraged them fo deliberately take action in enhancing the conditions of Setf-Worth. It
provided them with the lens they needed fo consciously think about these conditions when working with

matter. This has to be the way we continue to move forward

saying, and developed action plans to take responsibility for this data. This gave students and feachers a
real sense of empowerment and strafegies to ensure Self-Worth was being fostered back in the
classroom and in the yard. It was a real furning paint in the way we had conversations with kids, the
way we responded to less-desirable behaviours, the way we acknowledged success and the way in which
we saw the voice definition components really come to life. It showed our kids that they really do

BELONGING: TAKING ACTION

Share with colleagues and then commit to make at least three changes in your practice.
What Does It Look Like When Teachers Foster Belonging?

Students want to hang around your classroom/school, even after the bell

Studants scoopl and welcome dergent viewpols
Student jed fo iduality.

Bullying
Classroom/school created with students, not for them.
Students are prout chool

Students are involved in co-curricular activities.

Students’ work s displayed

Students feel safe and secure at school.

Best Classroom Practices Related to Belonging

Use each student’s name daily.
Greet students as they enter the building and the classroom.

Know the hopes and dreams of students and incorporate these into teaching.
Create opportunities for students to work collaboratively.

Understand the individual leaming strengths of each student.

Be available to listen to students’ concers and fears.

Create an inclusive leaming environment

Address and minimize bullying issues in class.

Ensure that examples and stories are relevant to the students.

Show concern when students are absent from class/school

Help students understand and appreciate diversity.

Administrator's Role in Promoting Belonging for Students

il in th hahvays and grel studnts 28 they enar the bukdng,
Take th time o get o Know the names of students an ok e posts,
Teach a class to connect with students and share one of you
Create opportunities for students to get to know one an e o essg cade lovels
Eat lunch with students.
Develop an emotionally and physically safe school
Display student work throughout the school.
Provide space on the school website for student opinions, ideas, and writings.
W school

their kids - online or onsite.

ind share their experiences.
a

What we have noticed <o far?

Not only do we have a common understanding of student voice and the impact we can have on student
aspirations, our staff are also using this work and understanding to reflect upon their own practice and
how they work with kids every day. Their mindset is reflective of the fundamental beliefs; in their planning,
in their conversations, in their classroom operations and when solving problems. Teachers are taking time
to think about what they can do to foster self-worth, to embrace the voice definition and how they can
create these conditions for all students to be aspirational and fo feel lke they really do matter.

When asked what impact this work has had on them and their learners, staff reflected with genuine
5 excitement, confidence and enthusiasm about the difference this work has made not only to them, but to
lMFAC\' on me: |MPACT l%neog the learners they work with every day. The most common and shared impact this work has had on staff
is that they are noticing themselves really authentically and actively listening to students and they are
seeing the power of fruly listening. Alongside this, the way they have developed and prioritised the building
of relationships has been extremely important and is now always at the forefront of their minds. Huge
links to our school values, Be Kind, Be Safe, Learn Well' were spoken about and how we listen, learn and
lead whilst co-building our school values matrix with students. Staff are now seeing themselves as heroes
to their learners and are finding themselves consciously acting like heroes through listening, being positive,
showing genuine interest and care, showing kids they matter and having high expectations. Another impact
this work has had on staff is the common vocabulary used fo tak about student voice and aspirations, and
the way this language is also used with all students too. Teachers and students have really shown learning
and leading together through building their understanding of this framework alongside one ancther. Fostering
Self-Worth has proven to have great impact on the staff, but also on their learners and the way they
feel Staff have actively worked on fostering a sense of Belonging, Heroes and Sense of Accomplishment
through deliberate planning and accessing resources from The Quaglia Institute. Having access to

Instructional Strategies and the texts, Raising Student Aspirations' and ‘Turn up the Volume' has allowed
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staff to explore practical ways to really foster these conditions with students. Having a clear understanding of The Voice Process has also allowed staff
to see that this process now happens often at our school, and it needs to happen with everything we do if we really are o work with students and
make a difference. We talk with our learners all the time about being great writers, great readers and great mathematicians and what great readers,
writers and mathematicians do. This work helps us show kids how they (and us) can be great (or even greater) peaple.

Through conversations with staff, general observations and finding out more from our kids through the Student Voice Self-Assessment: Understanding
the Power of my Voice, we were able to also fap info the impact this work is beginning to have on our learners. They believe they have a lot of
opportunity to share their opinions, ideas and thoughts at school, in all learning areas, and in and out of the classroom. Some students spoke strongly
about the opportunities they do have and how they believe i ) i
| believe my voice can make a difference
teachers make sure everyone gets an opportunity to share their

ideas and talk.

70 responses

* 24 (34.3%)
By sharing their ideas, students who feel their voice can make a "
difference believe this because they feel they may inspire others 13(18.6%)
10 (14.3%)

around them. They also believe their voice can make a difference
by being kind and helpful fo others. By offering their ideas, they
feel that they can make changes. 0

6 (8.6%) 6 (8.6%)
3 (4.3%) 3(4.3%)
1(14%) o (0%)

3 (4.3%)

My teachers care about my ideas and opinions Our sfudeh’rs s’rrongly beheve ﬂ\a"’ ‘I‘eachers care abou’r whaf ’rhey

70 responses

have to say. They are saying this because they believe our feachers
60 really listen, make opportunities to listen and respond/give feedback
when they do share their thoughts and ideas.

40 42
(60%)

" Our students are feeling more confident to share their thoughts and

9(12.9%)

ideas and are beginning to think about the Voice Definition and the
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0 —m— — = W o components within. They are starting fo see that their thoughts and
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ideas need fo benefit everyone around them and if they truly are
going to make a difference, they need fo take action. They can share what the conditions Belonging, Heroes and Sense of Accomplishment are all about
and are genuinely enthused o work with feachers to culfivate a sense of Self-Worth within their communities and across the school

And what now?
Although there has been a fundamental shift in the mindsets, beliefs and practices of our

staff and teachers, we know this work is still in its infancy at our school and we don't
envisage seeing strong changes reflected in formal data sefs straight away. We are not
doing this to see the data improve, the data should improve as a result of our efforts fo
genuinely ensure that our entire school system operates through the lens of The
Aspirations Framework. Our teachers, students and wider community need this if we are
to ever truly make a difference in the life trajectories of the young people we work

with.

The sentiments in Russ's article, Dream Bigger' resonated so much with us and the
work we're doing. Just like what we've learnt through Remote Learning, we mustnt
default back fo a time before this work. We need to continue to be infentional and deliberate in
taking action with our learners, continue to adapt and

navigate through this work and continue to grow. We can't snap back and need to
continue to learn from our students as we move forward. We can no longer just assume
what our kids are thinking or feeling; we actually have to find out, listen and be responsive.
Now we truly know ‘the why,” we can use this as the moral imperative that drives all we do.

We need to continue fo ‘dream bigger’ and make this ‘work' common work and genuinely lived
at Winchelsea Primary School. This is the right work for us, and for the future of the kids we
are so lucky fo work with every day.




